
                                                                                                                                                                       
 

Werneth Primary School- Curriculum Policy 

At Werneth Primary School, we believe in developing the whole child; equipping them with the knowledge, skills, 
vocabulary and conceptual understanding to succeed in education and in later life.  
 

Our curriculum intent and implementation provides children with the foundational knowledge; substantive and 
disciplinary knowledge;  and cultural capital for pupils to enable Werneth Primary School children to access the 
curriculum, achieve well academically and participate actively in our community and wider society.  We aim to 
nurture well-rounded pupils through a curriculum that is enriched with first-hand experiences that develop children’s 
knowledge and support children’s personal development. 
 

We aim to develop learners who are articulate and confident communicators so that they are able to feel 
comfortable in sharing their knowledge, skills, conceptual understanding, experiences and/or opinions for a range of 
different purposes, using different registers of speech.   
 

We believe that all children have an entitlement to a rich, broad curriculum that is well matched to their needs, 
regardless of any barriers to learning and/or EAL risk factors experienced by our children- including SEND learners. At 
Werneth Primary School, we believe that everyone can achieve their potential and our curriculum has been designed 
to ensure that all of our pupils are given the opportunities to succeed regardless of their starting point or 
background. 
 

Our vision is:  
●​ For our high expectations to be met or surpassed in every lesson, every day 
●​ To nurture children’s curiosity about the world around them and develop lifelong learners. 
●​ To develop learners’ knowledge, vocabulary, skills and conceptual understanding through a curriculum that is 

designed to meet the needs of Werneth Primary School children. 
 

We have designed a broad, balanced and rich curriculum that inspires and nurtures a love of learning; focuses on the 
acquisition and application of foundational knowledge, meets the revised EYFS Early Learning Goals and the National 
Curriculum statutory requirements; and provides our children with experiences and opportunities which best meet 
their learning and developmental needs.   
 

We have a clear focus on developing learners’ vocabulary, as many of our children have limited Tier 1 and Tier 2 
vocabulary on entry to EYFS and, sometimes, as inwardly mobile learners. This can be seen throughout our Nursery 
to Year 6 curriculum, with learners increasing and developing their vocabulary as they progress through our 
programmes of study.  
 

Subjects have a clear progression of key knowledge, vocabulary, skills and conceptual understanding that outline 
what our pupils will learn in each year group. This cumulative knowledge, vocabulary, skills and conceptual 
understanding provides our children with the building blocks to equip them for the next stage of their education.   
 

Our curriculum emphasises the importance of the acquisition and application of foundational knowledge so that 
children have the necessary skills to access the curriculum and become fluent communicators, readers, writers and 
mathematicians.  
 

As part of this focus on the acquisition and application of foundational knowledge, we place a great importance on 
developing pupils’ reading skills and supporting children to acquire and develop their vocabulary, as we recognise the 
important part that this plays in pupils’ learning.  
During a child’s time at Werneth Primary School, they are exposed to over 600 texts, as well as having access to our 
class and school libraries to develop a lifelong love of reading.  
 

History, Geography and Science are our main curriculum ‘drivers’, with school-designed sequences taught to meet 
the aims and objectives of the National Curriculum. See the website for details of the long-term curriculum overview 
in all subjects: https://www.wernethprimary.org.uk/Curriculum/Our-Core-Offer/  
We aim to create greater curriculum coherence by linking Writing, Computing, Art and Design and Design and 
Technology learning to the curriculum driver topics, so that teachers can plan cross-curricular learning that reinforces 
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the knowledge, skills and conceptual understanding acquired in History, Geography and Science- as well as providing 
further opportunities for related Tier 2 and Tier 3 vocabulary to be applied verbally and in writing. 
 

In wider curriculum subjects (Computing, PSHE, RE, PE, Music and French), subject leaders have worked with Senior 
Leaders and leaders from the Oldham Research School to adapt long term and short term planning sequences to 
meet the needs of Werneth Primary School learners. These adaptations reflect children’s prior knowledge and 
experience and the context of the school. These subjects are mostly taught discretely, with some cross-curricular 
links to other subjects and/or whole school events and themed days/weeks. 
 

The aim of these coherent sequences of learning is that learners gain cumulatively sufficient knowledge to meet the 
end of Key Stage expectations and will commit identified knowledge, vocabulary, skills and concepts to their 
long-term memory.  
 

At Werneth Primary School, we have high expectations for all of our learners- including learners with SEND- and aim 
to improve pupil attainment through excellent rates of pupil progress regardless of pupils’ barriers to learning. 
 

We acknowledge and understand that challenging socio-economic circumstances can create additional barriers to 
learning for pupils. We also know that multiple factors of deprivation, including language deprivation, can create 
further barriers for pupils to overcome (see the Pupil Premium information on our website for more details 
https://www.wernethprimary.org.uk/Our-School/Pupil-Premium/ ).  
 

However, we are clear that the impact of these barriers to learning can be reduced through inclusive practice that 
secures foundational knowledge at an appropriate pace, provides access to a broad and balanced curriculum, 
delivered by well-trained and knowledgeable staff, using evidence informed teaching strategies.  
 

Our main strategies to provide access to the curriculum programme of study are: 
Supporting children to become successful learners by placing foundational knowledge- including language 
acquisition and development-  at the heart of our curriculum and providing children with opportunities to develop 
their knowledge across all areas of the curriculum. This includes 

-​ A focus on developing learners’ reading skills through effective teaching of early reading, 1:1 reading, 
shared and guided reading, access to class libraries and reading across the curriculum (see the Reading Policy 
for full details and the literature offer on the Curriculum webpage); 

-​ A focus on supporting children to acquire, develop and apply a broad vocabulary, so that children can 
express their knowledge and vocabulary with increasing levels of confidence over time 

Adaptive practice- underpinned by a broad, universal ordinarily available practice (OAIP) offer that is helpful to all, 
harmful to none and crucial for some in enabling inwardly mobile, EAL and/or SEND learners to access the 
curriculum and acquire the knowledge, skills and understanding, as set out in the National Curriculum. This 
includes the use of scaffolds and/or experiential learning to ensure that children acquire, develop and deepen their 
knowledge, vocabulary and understanding over time.  
A carefully sequenced curriculum that enables children to build on- and make links to- their prior knowledge. This 
includes long-term planning and sequencing that enables children to acquire, develop and deepen their knowledge, 
vocabulary and understanding over time.  
 

We manage children’s cognitive load by implementing the same, evidence informed, inclusive strategies across 
multiple areas of the curriculum. These strategies have been carefully selected and judiciously implemented to 
support almost all children to access the curriculum and to require learners to think about the knowledge being 
taught, developed and/or reinforced.   
 

The following ordinarily available inclusive practice, strategies and approaches are used to underpin pedagogy and 
to develop learners’ independent and/or active participation in lessons across the curriculum: 

1)​ Adaptive practice 
2)​ Short term planning and sequencing (incorporating Rosenshine’s Principles of Instruction). 
3)​ Cooperative learning strategies 
4)​ Experiential learning 
5)​ Retrieval practice- the process of recalling information from memory with little or minimal prompting   
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6)​ Scaffolded opportunities for purposeful talk (including the use of talk partners and speaking frames) 
7)​ Cognitive science approaches (including retrieval practice, spaced learning and interleaving). 

 
1)​ Adaptive practice  
Each subject policy sets out good for all OAIP strategies that can be used to adapt the curriculum so that the vast 
majority of children can develop the desired knowledge, vocabulary and conceptual understanding.  The following 
adaptive strategies are implemented across multiple areas of the curriculum to meet Werneth Primary School 
learners' needs and support children to meet the challenging end points across the wider curriculum*:  
-Word aware activities to introduce, recap and reinforce Tier 2 (high frequency words that occur across contexts E.g. 
compare, contrast, endure) and Tier 3 vocabulary (low frequency words that are limited to a particular domain. Eg. 
Continent, sedimentary, metamorphic);  
-The use of scaffolds- including speaking and writing frames- to support and guide children to apply and reinforce 
understanding of identified Tier 2 and Tier 3 vocabulary;   
-Physical resources and/or experiential learning opportunities to develop schemata and conceptual understanding to 
recognise the basic characteristics of Werneth Primary School learners (this includes drama activities, Science 
investigations, research, practical activities, outdoor learning, story mapping (with actions); and links to Art and 
Design and Design and Technology) and for individuals (with MPTA targeted questioning, use of speaking frames 
and/or word mats);  
-Cooperative learning strategies and strategies that promote active participation in lessons (Kagan strategies, drama, 
'no hands-up' strategies) purposefully chosen to provide opportunities for children to express their knowledge;  
-Inclusive strategies (to support SEND learners and lower attaining children), including the use of visuals, dual-coded 
activity sheets, use of colourful semantics, sequencing activities, labelling/matching activities;  
-Adaptive adult support, including modelling, prompting and/or clueing.  
*Please note that this list is not exhaustive and that other adaptive strategies may be used, as appropriate, to 
meet learners' needs.  
 

In many cases, adaptive practice will involve the use of scaffolds (including scaffolded adult intervention) to enable 
children to meet the same objective as their peers. The principle is that there will be a staged reduction so that 
children can express their knowledge, vocabulary and/or conceptual understanding with increasing levels of 
independence over time. 
This will be a teacher's professional judgement and the same approach might not be taken for all children in all 
year groups. Teachers should be mindful that: 
●​ Zones of proximal development, meaning that children should be appropriately challenged by their learning. This 

follows the principles that learning is effortful and that memory is the residue of thought- meaning that children 
should be required to apply their knowledge to support this knowledge being stored in long-term memory.  

●​ The aim of adaptive practice develops children’s ability to express and/or apply their knowledge verbally or in 
writing. Therefore, teachers will need to use strategies to assess understanding alongside the evidence seen in 
books.  

 

2)​ Short term planning and sequencing (incorporating Rosenshine’s Principles of Instruction). 
Werneth Primary School staff apply aspects of Rosenshine’s Principles of Instruction across all subjects. These 
principles are based on three sources of evidence that inform Rosenshine’s principles: 

●​ Cognitive science- how our brain acquires and uses new information. 
●​ Observational studies of ‘master teachers’ 
●​ Testing of cognitive supports and scaffolds that help pupils to learn complex tasks. 

 

The implementation of the ten principles will look different in different subjects taught. For details about how the 
Rosenshine’s Principles of Instruction are applied in different subjects, please see individual subject policies.  
We believe that thoughtful adaptation of Rosenshine’s principles will support our children to succeed across all areas 
of the curriculum. This will be based on the teacher’s knowledge of the needs of their learners, but will usually follow 
the pattern outlined below: 

1.​ Review of previous learning;  
2.​ Present new material in small steps and narrate process (inc. modelling and I do, we do, you do);  
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3.​ Guide student practice and check for understanding (ask questions, AfL questions with whiteboards used);  
4.​ Provide scaffolds for difficult tasks (e.g. speaking and writing frames, use of dual-coding and differentiated 

resources to enable children to demonstrate their knowledge and understanding);  
5.​ Check for understanding (by providing feedback during the lesson) in order to obtain a high success rate;  
6.​ Provide sufficient time and scaffolds to support independent practice;  

7.​ Review learning.   
 

3)​ Cooperative learning strategies 
One of the main barriers to learning for Werneth Primary School children is their level of spoken English upon entry 
to EYFS and school (for many inwardly mobile learners), we have specifically selected co-operative learning structures 
that focus on developing pupils’ ability to articulate their knowledge, skills and conceptual understanding.  Staff will 
use professional judgement to decide where and when these structures support and/or deepen learning throughout 
short term planning sequences.  There is no requirement for teachers to use these structures in all lessons.   
 
This is based on the following principles: 
●​ We believe that through carefully selected structures, our children can become articulate and confident 

communicators who are able to feel comfortable in sharing their knowledge, skills, conceptual understanding, 
experiences and/or opinions for a range of different purposes, using different registers of speech.   

●​ We want to equip children with an extensive vocabulary and knowledge of language structures, so that they can 
confidently communicate their knowledge, skills and conceptual understanding, both in school and in later life.   

●​ Our children often need an opportunity to articulate their ideas in advance of sharing them verbally and in 
writing (If you can say it, you can write it).  This can be supported by scaffolds, such as speaking frames.   

●​ Our monitoring and experience tells us that pupils who are less actively engaged within lessons are often our less 
successful learners.  Therefore, we have selected ‘no opt-out’ strategies to encourage participation.   

●​ Co-operative learning structures are most effective where the teacher and/or TA has deployed the strategy for a 
specific purpose (e.g. to review prior learning and check for understanding, and/or to obtain a high success rate).   

●​ That the implementation of co-operative learning structures should not create or contribute to cognitive 
overload for our learners.  By teachers implementing a limited number of structures gradually, we aim to ensure 
that children become familiar with the selected structures so that they are not burdened by the demands of 
learning new structures as well as demonstrating and articulating their knowledge, skills and understanding.  
Teachers will model the structures to support the pupils’ independence when using them.   

 

4)​ Experiential learning 
This is a feature of teaching and learning in all areas of the curriculum. The following strategies are used across 
multiple subject areas: 
-drama activities (based on the 10 strategies shared by Burnley Youth Theatre training); 
-practical ‘hands-on’ activities in subjects such as Maths, Science, Computing, History, Music, Art and Design and 
Design Technology;  
-school trips, visitors to school and/or curriculum enrichment activities that develop and deepen children’s 
knowledge in the selected area of the curriculum.  
 

*Experiential learning activities can be combined with cooperative learning strategies and/or adaptive practice to 
ensure that they develop the knowledge of children from a range of prior attainment groups.   
 
5)​ Retrieval practice- the process of recalling information from memory with little or minimal prompting.   
Research undertaken by the EEF tells us that: 
●​ Low stakes tests (such as individual questions or quizzes) are often used as methods of retrieval practice as these 

require pupils to think hard about what information they have retained and can recall. When used in this way, 
tests can be a strategy for learning in addition to being an assessment of learning.  

●​ The retrieval practice evidence base (both basic and applied) suggests that testing learning is often a better 
strategy for learning than restudying or recapping the same information. 
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●​ Cognitive science informs us that memory has a ‘strength’, referring both to how easily something can be recalled 

and how deeply information is embedded. When content is studied and recalled, both types of memory strength 
increase, meaning that information is more easily accessible and that this accessibility is more durable. 

●​ By testing for knowledge of previously learnt content, retrieval practice encourages pupils to strengthen their 
memory on key concepts or information. Also, the testing process makes pupils (and teachers) aware of 
weaknesses in their memory and gaps in their understanding, thereby supporting self-monitoring of learning that 
can lead to the development of strategies for improvement. (taken from the EEF Cognitive science approaches in 
the classroom) 

 
Implementing the research in the context of Werneth Primary School 
 

Principle 1- Limit the number of types of low-stakes quizzes that we will use. 
We have had success in the implementation of cooperative learning strategies and adaptive practice because 
we have implemented a few key strategies and used them across multiple subjects to positive effect. 
This has resulted in a low cognitive load for our children- which has helped them and you to obtain a high 
success rate- AND has enabled staff to use professional judgement to innovate which subjects these 
strategies are useful for. 
Therefore…we will only use: 
●​ multiple choice questions; 
●​ true/false questions (this includes ‘Find the fiction’ activities that combine multiple choice and 

true/false); 
●​ labelling diagrams; 
●​ list creation. 

 

Principle 2 - Do not use these ‘higher order’ or more subtle learning content beyond factual recall. The 
research on this is uncertain and we would prefer effective implementation of the agreed strategies so that 
this can be evaluated in isolation and built on in the future. The focus of the retrieval activities MUST be the 
key knowledge and/or vocabulary that is identified through the curriculum synopses documents and/or 
schemes of work.  

 

Principle 3- That the retrieval activity is time-limited. The retrieval activity should take no more than 5 
minutes- including any discussion about misconceptions and/or why correct answers are correct answers. If 
children can’t retrieve the information, this should mean that you follow it up with further retrieval activities 
in future lessons.  

 

Principle 4- Teachers should use professional judgement about whether this is at the start or the end of the 
lesson. This may be different if you are retrieving knowledge from a recently taught lesson or not; whether 
the subject matter that you are asking children to retrieve is linked to the subject matter in the lesson taught 
on the same day; whether you are seeking to address a common misconception that is anticipated or 
happens during a lesson?  

 

Principle 5- Teachers should seek opportunities for children to discuss and share ideas, where appropriate, 
using cooperative learning strategies. See the table below for some examples: 
Type of low-stakes quiz Most suited/complementary cooperative learning strategies 
multiple choice questions Think-pair-share, Time-pair-share, Find the fiction 
true/false questions Think-pair-share, Time-pair-share, Find the fiction 
labelling diagrams Write round robin, rally coach, time-pair-share 
list creation Rally robin, Write round robin 

 
Inclusive practice is a golden thread that runs through all subjects to give all learners access to the curriculum, so 
that they are able to acquire and cultivate the knowledge required to meet the challenging end of key stage 
expectations (as set out in the National Curriculum). 
This approach is reflected in selected elements of the Graduated Response Toolkit being incorporated into 
classroom learning environments. Examples include: 
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-visual timetables in all classrooms (with Now and next boards used with individual children, as necessary); 
-displays that support learning inside classrooms (with WAGOLLs; examples of speaking and writing frames; and 
selected key information and/or prompts) to aid children to be increasingly independent learners;  
-resources that are available and accessible to develop and deepen understanding and/or promote independent 
application of knowledge (practical Mathematics equipment, phonics sound mats and word banks); 
-a range of dual-coded resources to help children to acquire and deepen their understanding and/or to support lower 
prior attaining readers to access the curriculum. 
*This list is not exhaustive and staff will demonstrate flexibility and professional knowledge to adapt the learning 
environment to meet the needs of all learners- including those with SEND.  
 

6)​ Scaffolded opportunities for purposeful talk (including the use of talk partners and speaking frames) 
Developed in PDM on 1.5.24 with all teachers and HLTAs 

 

Talk partners 
Our guide to the use of talk partners: 

●​ Ensure that all children have an allocated talk partner so that they have the opportunity to orally 
rehearse their ideas, an answer and/or deepen their understanding  

o​ when children are absent, the teachers will direct them to work in threes. 
●​ Teachers must allocate roles and who speaks first and who will feed back information (e.g. partner with 

longer hair goes first, taller partner goes first, partners assigned A or B) each time to engage in talk 
efficiently and to ensure equal turn taking and participation. This must be prefaced with thinking time. 

●​ All children must be given at least 10 seconds of thinking time so that they can process the question, 
consider their response and be ready to provide a response.  

●​ Teachers should be mindful of more difficult tasks/children’s prior attainment and either have mixed 
prior attainment pairings or deploy an adult (where available) to work with small groups/targeted 
children that may need further prompts. 

●​ Speaking frames should be provided during talk partner activities where appropriate to enable children 
to articulate an answer (e.g. when an orally rehearsed sentence is required).  

●​ Teachers may find it useful to prompt children during difficult questioning with vocabulary or actions as 
discussions are going on. 

●​ Teachers should consider the selection of children to share their ideas with the class (E.g. by targeted 
children that are less articulate to speak aloud in order to develop their spoken language skills and/or 
using random child selected tools- such as lollipop sticks with the names of children drawn at random- to 
maximise engagement and participation.  

 

The use of speaking frames as a scaffold to develop spoken language skills 
Through the use of speaking frames, we aim to support all learners to articulate their knowledge and 
understanding clearly; understand the conventions for discussion and debate; and for our curriculum to reflect 
the importance of spoken language development across the curriculum- cognitively, socially and linguistically.  
In line with our approach to effective implementation, our teaching team has worked together to suggest ways 
that the use of speaking frames can develop children’s spoken language skills across the curriculum. 
The guidance below aims to support teachers and staff to consider when the use of speaking frames might be 
more or less appropriate  
Our guide to the use of speaking frames: 

  More appropriate  Less appropriate  

Reading  The language of retelling for EYFS day 5 of shared 
reading and for all year groups. 
The use of speaking frames to support prediction, 
deduction and evaluation for shared/guided 
reading; as well as the language of sequencing for 
1:1 reading 

 Phonics 
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Writing  Sentence level work (preparation/oral rehearsal) - 

e.g. substitution tables 
Cohesive writing stems - e.g. adverbials 
The use of speaking frames to support children to 
apply the language of Description, Sequencing, 
Retelling (creative writing/narratives) Explanation 
(Non-Fiction writing),  

 Feature finding/text annotation 
 
 

Maths  To support answering worded and/or reasoning 
problems (Eg. Tiny is wrong because…) 

For calculations aimed at 
developing fluency (Eg. 4 x 9 =; 
What is the area of shape A?)  

Science  The use of speaking frames to support children to 
apply the language of hypothesis (e.g. I 
predict…this is probable because…) and 
conclusion (children to be directed to one of two 
possible speaking frames).  
 

To support talk partner activities to enable 
engagement in lessons and prepare children for 
main activity. 

Retrieval of key knowledge (Eg. The 
parts of a plant)  

History  To support talk partner activities.  
The use of speaking frames to support children to 
apply the language of argument (e.g. 
agreement/disagreement) and comparison (e.g. 
comparing different parts of history) 

Retrieval activities at the beginning 
of lessons- multiple choice, true or 
false, list creation or labelling 
diagrams. 

Geography   To support talk partner activities.  
The use of speaking frames to support children to 
apply the language of argument (e.g. 
agreement/disagreement) and comparison (e.g. 
comparing differences and similarities in 
geography) 

Retrieval activities at the beginning 
of lessons- multiple choice, true or 
false, list creation or labelling 
diagrams. 

Computing  The use of speaking frames to support children to 
apply the language of explaining to support the 
understanding of a process (e.g. recapping the 
steps when sending an email) and deduction to 
stretch learning when moving on to the extension 
(e.g. How could children use coding skills to 
complete challenges?) 

 Recapping key vocabulary from 
previous or current computing 
lessons. Instead use multiple 
choice or true or false. 

Art and 
design  

The use of speaking frames to support children to 
apply the language of comparing, describing and 
evaluating to scaffold and support discussion. How 
is your work similar to the artist’s?  

Recalling equipment used/ listing 
what they can see in a piece of 
work. 

Design and 
technology  

The use of speaking frames to support children to 
apply the language of comparing, describing and 
evaluating to scaffold and support discussion. 
- What went well? How could you improve it? What 
is the purpose and function? 

 Listing the equipment needed. 

PE   GO TO AWESOME STUFF in GET SET4P.E. 
Staff should use the progression documents within 
GET SET to develop speaking frames that include: 
●​ Vocabulary pyramids 
●​ Skills and knowledge progress document 
●​ I can statements for assessments within each unit. 

Keeping safe within the 
lesson/adapting good learning 
behaviours. 
Transition between sections of the 
lesson. 
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●​ Topic specific vocabulary within each unit 

Music  The use of speaking frames to support children to 
apply the of description & opinion for appraising 
music, using the dimensions of music 
The use of speaking frames to support children to 
apply the language of evaluating for appraising and 
suggesting improvements for their own and their 
peers’ compositions 

 Examples of musical styles, 
identifying instruments etc. 

PSHE  The use of speaking frames to support children to 
apply the language of argument, comparison and 
opinion 

 Retrieval tasks 

RE  The use of speaking frames to support children to 
apply the language of argument, comparison, 
opinion and retelling to scaffold the discussion 
based lessons in RE and P4C based sessions.   

Retrieval activities at the beginning 
of lessons- multiple choice, true or 
false, list creation or labelling 
diagrams (or one word answers) 

French  To support/scaffold conversation - question/answer 
structures e.g  Je peux______ / Je m’appelle 
_______  

Vocabulary recall, phonics, 
retrieval activities 
 

P4C The use of speaking frames to support children to 
apply the language of argument and opinion 
(include in middle words) and evaluation (final 
words) 

Outside of the enquiry e.g Warm 
up games 

 
 

7)​ Cognitive science approaches (including retrieval practice, spaced learning and interleaving). 
We use the definitions and evidence base from the EEF Cognitive science approaches in the classroom  

 

Spaced learning involves distributing learning and retrieval opportunities over a longer period of time rather 
than concentrating them in ‘massed’ practice. This is done in the following ways: 

●​ Using retrieval practice ‘low stakes’ tests (see bullet point 5 above) to ensure that key knowledge is 
reinforced and committed to long term memory; 

●​ The mapping of cross-curricular writing opportunities to reinforce Scientific, Historical and Geographical 
knowledge and vocabulary (see Writing long term plan); 

●​ Mapping of less frequently taught areas of Maths in starter and plenary sessions. 
 

Interleaving involves switching between different types of problems or different ideas within the same lesson or 
study session. This is done in the following ways: 

●​ Comparing previously studied periods in history with the period that the children are currently studying; 
●​ Cross-curricular writing opportunities to compare selected concepts relating to children’s Historical or 

Scientific knowledge and vocabulary (see Writing long term plan); 
●​ Teaching in Maths that includes interdependent mathematical knowledge. Eg. Using knowledge of 

additional and subtraction to solve worded problems involving money. 
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